Tips for secondary school teachers
The transition from primary to secondary education is a worrying time for many 11 year-olds,
but particularly those who are dyslexic. They know it will take them longer than their peers to
get used to a new routine; they may be embarrassed by their limited literacy and/or numeracy
skills, poor memory and lack of organisation. They may also be worried that their new teachers
and classmates will think they are stupid.
Pointers to help in day-to-day teaching:
Regardless of the age of your students you may want to ask yourself the following questions:
 Is your teaching as multi-sensory as it could be? Are as many of the learner's senses as
possible being stimulated? Are you interspersing 'listening' times with 'seeing and doing'
activities? Is the learner using a variety of different learning methods, for example, speaking
out loud, writing on cards or talking about a topic with a friend?
 Are you making the best use of the learner's strengths and learning styles?
 Are you making the most of the fact that the brain retains the ridiculous/humorous better than
anything else?

 Are you encouraging the use of pocket notebooks and personal checklists, stuck to the
learner's bedroom and/or classroom wall, to remind them of equipment needed for specific
tasks, for example, playing netball? Do you display a large timetable in the form room with
illustrations showing the days they need to bring particular items?
 Are you making the best use of registration times to encourage self-organisation, such as
ensuring that the learner has sharpened pencils and a pen that works?



 Are you labelling equipment to help with spelling and displaying key words in the
classroom?
 Are your worksheets written simply, in large print with clear spacing?
 Do you hand out revision sheets with a time structure to follow? Do you remind the
learner of the best methods of active revision, taking account of their individual
learning styles?
 Do you ask yourself whether they are sitting next to the right person for maximum
concentration? Will you allow the learner to move if necessary?
 Are you encouraging the child to word process their work?
 Do you begin every lesson by outlining its content? Do you end with a summary of what has
been covered?
 Has the school organised somewhere children can go for help and advice as needed?
 Are the learners given short breaks in examinations if needed?

Techniques which help dyslexic learners play a full part in the classroom, for instance, by
encouraging them to answer questions!
Speed of processing can be a problem for dyslexic learners. As one young person expresses it:
"When the teacher is looking at me I can't always get the answer out - even though I know it
when I put my hand up." A helpful tip is to have a previously agreed signal, which tells the
dyslexic learner that the question is theirs to answer, but not necessarily straight away.
The signal, which means 'I will ask you the answer in a minute', could be eye contact or
standing next to or in front of the pupil. During that time, you could look around the class, clean
the whiteboard or talk about the question, to give the dyslexic learner the opportunity to collect
their thoughts. Give them the chance to nod or shake their head before you ask them to answer.
An orderly classroom, in which shouting out is unacceptable behaviour, is clearly crucial to the
success of this technique.
Special methods for giving instructions:
Speed of processing also affects a dyslexic learner's ability to take in instructions. They say
"I really do try to listen to the teacher, but I forget. When I ask for help I get shouted at for not
paying attention." Try teaching an active listening strategy to dyslexic pupils - "Stop, Look and
Listen" every time the teacher speaks. By practising responding in this way they may find, that
they recall and understand more. Remember however, that they will not be able to take notes at
the same time as listening.
 Make certain the learner is listening before giving instructions. You may need to use the
learner's name so that they are focused.
 Don't move around too much and make sure you have eye contact. Talk in close proximity to
the learner to minimise distraction. Give one instruction at a time, until there is evidence they
can deal with more.
 Consider whether the learner needs to be given an instruction verbally and in writing or
whether a visual representation is helpful.



 Bear in mind that a weak short-term memory is usually accompanied by a reduced capacity
for processing sentences. This may mean that complex instructions need to be broken down,
with each part understood before the next is given. Keep sentences short and grammatically
simple.
 Be prepared to repeat instructions and clarify them by changing or redefining words and
terms.
'Learning how to learn' and understanding how they learn best seems to be a key issue
for dyslexic children. Get them to question their activities and required outcomes:
Discuss the following with the class and encourage children to ask themselves:
 Why am I doing this? - Purpose.
 What is the required end product? - Outcome.
 What strategy should be used? - Strategy.
 Was it successful? - Monitoring.
 How can it be improved? - Development.
 Can it be transferred to another skill? - Transfer.
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Secondary school pupils will obviously have to face more exams than younger children.
Useful tips:
Active revision is one tried and tested way to help children who have short-term memory
difficulties associated with dyslexia:
 Read the work - this is the visual channel.
- read it aloud onto tape (someone else may need to do this) so it can be played back.
 Reduce it - this requires thinking skills.
- highlight the key words and note the associated ideas
- try Mindmappinq" or drawing a diagram
- invent mnemonics, rhymes, acronyms or word associations
- use coloured pens or arrows to link ideas
- list key facts and number them.
• Write it - this is the kinaesthetic channel.
- writing down the main points helps commit them to memory. If a week later the notes are not
sufficient to enable the pupil to remember all the facts then they need to go back
to the text
- when good enough notes can be transferred to large sheets of paper and hung on bed
room walls.
 Say it - this is the auditory channel.
- reading notes aloud helps to reinforce memory.
 Check it - again, this is using the thinking channel.
 Teach someone else.
Encourage pupils to write a summary at the end of each topic throughout the year.
This provides readymade revision material. Practice exam techniques, for example accurate
reading of questions and planning answers. Dyslexic pupils will always tend to read more slowly
than their non-dyslexic peers of equal ability and be more prone to misreading, especially under
stress. They will usually qualify for extra time in public examinations, but only if such special
arrangements have been made prior to the examination.
'Don'ts' to be aware of:
 Don't overload the learner either with too many oral instructions or demanding too much
written work.
 Don't ever ridicule errors - very easy to do, even unintentionally - "Not you again ....”
 Don't make the learner completely rewrite their work.
 Don't ignore the signs that the learner is not understanding or losing concentration.
 Don't make the learner work for too long without a break.
 Don't make the learner copy from the blackboard.
 Don't always expect an immediate answer.
 Don't be afraid to use 'tough love' - in other words, if you know the learner can do better,
don't allow them to get away with a poor standard of work whereby they let themselves down
- but talk through the task so they understand how to start again.

